
Mukilteo School District 

Eighth Grade  
English Language Arts 

Review & Practice 



 
 

 

Dear families, 

 

As our community works to understand and respond to the effects of COVID-19, 
the Mukilteo School District sincerely appreciates your patience as we navigate 
this period of unprecedented school closures. 

Attached to this letter is a packet of materials to help you supplement your child’s 
education while away from the formal school environment. Please feel free to use 
the grade-level packets to review and practice previously taught skills in 
English/Language Arts, Mathematics and Science. They are not required, nor will 
they be graded. Answer keys are included in the packets so that your child can 
check their own work.  Students are encouraged to skip around and find topics of 
interest and practice rather than complete them from beginning to end. If you 
find that your child’s grade level is too challenging, or not challenging enough, you 
are welcome to work outside of their current grade level.   

It is highly encouraged that your child continues to review and practice previously 
taught skills and remain engaged in learning. We hope these packets add to what 
you are already doing to support your child in learning during this challenging 
time.  

 

Sincerely, 

 
The Curriculum and Instruction Department 
Mukilteo School District 
 



Writing Workshop 7
narrative nonfiction 
Learning Targets
•	Write	narratives	to	develop	real	or	imagined	experiences	or	events	using	effective

technique,	relevant	descriptive	details,	and	well-structured	event	sequences.
•	With	some	guidance	and	support	from	peers	and	adults,	develop	and	strengthen

writing	as	needed	by	planning,	revising,	editing,	rewriting,	or	trying	a	new
approach,	focusing	on	how	well	purpose	and	audience	have	been	addressed.

•	Explain	the	function	of	verbals	(gerunds,	participles,	infinitives)	in	general	and
their	function	in	particular	sentences.

•	Engage	effectively	in	a	range	of	collaborative	discussions	(one-on-one,	in	groups,
and	teacher-led)	with	diverse	partners	on	grade	8	topics,	texts,	and	issues,
building	on	others’	ideas	and	expressing	your	own	clearly.

Writing a Nonfiction Narrative 
A	personal	narrative	is	a	type	of	narrative nonfiction	that	provides	an	opportunity	to	
take	one	of	your	experiences	and	share	it	with	an	audience.	The	experience	might	
have	been	funny	or	sad,	or	it	might	have	been	an	event	that	taught	you	a	valuable	
lesson.	By	establishing	a	unique	point	of	view	and	blending	events	and	responses	
to	the	events	in	their	narratives,	writers	bring	their	stories	to	life.	By	including	
reflection,	writers	help	readers	to	understand	the	significance	of	the	experiences	
they	describe.	As	you	begin	writing	your	own	nonfiction	narrative,	it’s	important	to	
think	about	the	impact	of	your	experiences,	and	to	share	insights	and	observations	
about	life.

To	develop	your	skills	as	a	nonfiction	storyteller,	you	will	work	with	your	teacher	
and	with	your	classmates	to	construct	two	model	nonfiction	narratives.	You	will	then	
use	these	models	to	construct	your	own	nonfiction	narrative.

ACTIVITY 1

Discovering the Elements of Narrative 
Nonfiction
Before Reading

1. Think	about	a	great	story	that	you’ve	heard	several	times.	It	might	be	a	family
story	that	gets	repeated	at	get-togethers,	or	it	might	be	the	story	of	something
that	happened	that	you	and	your	friends	will	never	forget.	Who	tells	this	story
the	best?	What	makes	his	or	her	version	of	the	story	better	than	anyone	else’s?

LEArning 
strAtEgiEs:
Think-Pair-Share,	
Brainstorming,	Marking	
the	Text,	Webbing,	Graphic	
Organizer,	Generating	
Questions,	Drafting,	
Mapping,	Rereading,	
Skimming/Scanning,	
Adding,	Substituting,	
Self-Editing/Peer	Editing,	
Sharing	and	Responding,	
Marking	the	Draft,	
Writer’s Checklist

AcAdEmic 
VocAbuLAry:
Reflection	refers	to	
serious	thought	about,	
or	consideration	of,	an	
experience.	In	narrative 
nonfiction,	the	writer	
shares	some	of	those	
thoughts	and	feelings	
with	the	reader,	including	
what	he	or	she	learned	
from	the	experience.
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narrative nonfiction (continued)

my notes

 2.	What	elements	are	common	to	good	stories?

During Reading
 3.	Good	storytelling	engages	the	audience	by	presenting	vivid	settings,	

interesting	characters,	and	carefully	developed	events.	As	you	read	the	
sample	below,	look	for	elements	of	a	good	narrative.	Mark	the	text	by	
putting	a	checkmark	in	the	margin	when	you	find	the	element,	and	write	
the	name	of	the	element	beside	the	checkmark.

SAmpLE TExT

Universities	sometimes	ask	professors	to	give	a	“last	lecture,”	imagining	what	
wisdom	they	would	try	to	impart	if	they	knew	they	were	making	their	last	public	
speech.	When	Carnegie	Mellon	asked	Professor	Randy	Pausch	to	give	such	a	
lecture,	he	had	already	been	diagnosed	with	terminal	cancer	and	given	months	
to	live.	He	delivered	the	lecture,	knowing	that	his	three	very	young	children,	two	
of	whom	would	very	likely	have	no	memories	of	him,	would	someday	watch	the	
videotape.	He	called	the	lecture,	“Really	Achieving	Your	Childhood	Dreams.”

excerpt from The Last Lecture  
by Randy Pausch with Jeffrey Zaslow

It’s important to have specific dreams.

 When I was in grade school, a lot of kids wanted to become astronauts. I was 
aware, from an early age, that NASA wouldn’t want me. I had heard that astronauts 
couldn’t have glasses. I was OK with that. I didn’t really want the whole astronaut 
gig. I just wanted the floating.

 Turns out that NASA has a plane it uses to help astronauts acclimate to zero gravity. 
Everyone calls it “the Vomit Comet,” even though NASA refers to it as “The Weightless 
Wonder,” a public-relations gesture aimed at distracting attention from the obvious.

 Whatever the plane is called, it’s a sensational piece of machinery. It does parabolic 
arcs, and at the top of each arc, you get about twenty-five seconds when you 
experience the rough equivalent of weightlessness. As the plane dives, you feel like 
you’re on a runaway roller coaster, but you’re suspended, flying around.

1

2

3

4

“Getting to 
Zero G”
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my notes My dream became a possibility when I learned that NASA had a program in which 
college students could submit proposals for experiments on the plane. In 2001, our 
team of Carnegie Mellon students proposed a project using virtual reality.

 Being weightless is a sensation hard to fathom when you’ve been an Earthling all 
your life. In zero gravity, the inner ear, which controls balance, isn’t quite in synch 
with what your eyes are telling you. Nausea is often the result. Could virtual reality 
dry-runs on the ground help? That was the question in our proposal, and it was a 
winner. We were invited to Johnson Space Center in Houston to ride the plane. 

 I was probably more excited than any of my students. Floating! But late in the 
process, I got bad news. NASA made it very clear that under no circumstances 
could faculty advisors fly with their students.

 I was heartbroken, but I was not deterred. I would find a way around this brick 
wall. I decided to carefully read all the literature about the program, looking for 
loopholes. And I found one: NASA, always eager for good publicity, would allow a 
journalist from the students’ hometown to come along for the ride.

 I called an official at NASA to ask for his fax number. “What are you going to 
fax us?” he asked. I explained: my resignation as the faculty advisor and my 
application as the journalist.

 “I’ll be accompanying my students in my new role as a member of the media,” 
I said.

And he said, “That’s a little transparent, don’t you think?”

 “Sure,” I said, but I also promised him that I’d get information about our 
experiment onto news Web sites, and send film of our virtual reality efforts to 
more mainstream journalists. I knew I could pull that off, and it was win-win for 
everyone. He gave me his fax number.

 As an aside, there’s a lesson here: Have something to bring to the table, because 
that will make you more welcome.

 My experience in zero G was spectacular (and no, I didn’t throw up, thank you). 
I did get banged up a bit, though, because at the end of the magical twenty-five 
seconds, when gravity returns to the plane, it’s actually as if you’ve become twice 
your weight. You can slam down pretty hard. That’s why we were repeatedly told: 
“Feet down!” You don’t want to crash land on your neck.

 But I did manage to get on that plane, almost four decades after floating became 
one of my life goals. It just proves that if you can find an opening, you can 
probably find a way to float through it.

After Reading 
When	you	have	finished	reading,	respond	to	the	questions	that	follow	in	the	
space	provided.	Be	prepared	to	discuss	your	answers	with	your	classmates.

 4.	What	is	the	main	focus	of	this	narrative?	

 5

 6

 7

 8

 9

10

11

12

13

14

15
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narrative nonfiction (continued)

 5.	Where	are	some	moments	where	the	writer	directly	tells	his	audience	the	
lessons	of	his	experience?

 6.	Writers	often	use	dialogue	to	help	capture	a	scene	and	depict	the	
characters	in	a	narrative,	balancing	direct	(word-for-word,	in	quotation	
marks)	and	indirect	(paraphrased,	no	quotation	marks)	quotes.	What	are	
some	examples	of	direct	and	indirect	quotes	in	Pausch’s	narrative?	How	
does	the	dialogue	add	to	the	telling	of	the	experience?

 7.	What	are	several	things	the	narrator	does	that	engaged	you	as	a	reader?

Check Your Understanding
 8.	Explain	one	technique	Pausch	uses	to	engage	his	readers.	Include	several	

examples	or	quotes	that	show	how	he	does	this.

4 SpringBoard® Writing Workshop Grade 8

©
	2

01
4	

Co
lle

ge
	B

oa
rd

.	A
ll	

ri
gh

ts
	re

se
rv

ed
.



ACTIVITY 2

Writing a Nonfiction Narrative as a Class
WRITINg pRompT:	Consider	a	time	when	something	happened	to	you	that	
taught	you	a	lesson	about	life,	a	lesson	that	your	audience	might	benefit	from	
learning.	Write	a	narrative	about	your	experience,	encouraging	your	audience	
to	think	about	the	lesson	you	learned	as	you	went	through	it.	Consider	the	
elements	of	a	good	story	that	make	it	engaging	and	entertaining.	Your	essay	
should	include	the	learning	targets	for	narrative	essays.

Be	sure	to:
•	Engage	the	reader	by	establishing	a	clear	context	and	setting
•	Use	narrative	techniques	such	as	dialogue,	pacing,	and	reflection	to	develop	

the	setting,	characters,	and	events
•	Use	a	variety	of	transitions	to	create	a	clear,	logical	sequence
•	Include	descriptive	techniques	such	as	precise	diction,	as	well	as	sensory	

and	figurative	language	to	capture	actions	and	engage	your	reader
•	Provide	a	conclusion	that	reflects	on	the	significance	of	the	experience

Refer	to	the	Scoring	Guide	for	this	writing	task—it	will	help	you	understand	
where	to	focus	your	attention	and	efforts.

prewriting
 1.	With	your	class,	brainstorm	ideas	for	topics	that	are	inspired	by	Pausch’s	

narrative.

 2.	Because	everyone	has	had	different	experiences,	you	will	base	your	class	
narrative	on	an	experience	shared	by	your	teacher.	As	your	teacher	tells	
you	the	story,	take	notes	on	the	parts	that	seem	the	most	interesting.

 3.	With	the	class,	brainstorm	a	list	of	questions	you	will	need	answered	in	
order	to	write	the	narrative.	Use	the	reporter’s	questions	(who,	what,	
when,	where,	why,	and	how)	to	fill	in	details.	Write	the	questions	and	the	
teacher’s	answers	on	your	own	paper.

 4.	Create	a	graphic	organizer	using	the	headings	below	to	divide	the	story	
into	three	parts.	Consider	how	much	description	and	detail	each	will	need	
in	each	part,	keeping	in	mind	that	you	want	a	narrative	with	pacing	that	
will	keep	your	audience	interested.	On	the	chart,	list	ideas	about	what	you	
will	include	in	each	part	of	the	story.

•	Beginning	Sets	up	characters,	setting,	and	situation.
•	middle	Explains	a	problem	or	challenge,	details	key	events/scenes.
•	End Solves	the	problem,	meets	the	challenge,	reflects	on	what	

was learned.
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narrative nonfiction (continued)

 5.	Underline	examples	of	descriptive	language	(specific	details,	sensory	
descriptions,	figurative	language)	in	Pausch’s	narrative.	Look	for	language	
that	makes	the	story	easy	to	visualize	and	interesting	to	read.	As	a	class,	
brainstorm	more	precise	words	or	language	you	might	use	to	enhance	the	
narrative	the	class	is	creating.	Write	these	on	your	own	paper.

 6.	Writers	often	share	their	feelings	about	an	experience	to	help	the	
reader	understand	its	significance.	This	technique	also	helps	the	reader	
understand	the	narrator’s	character.	Skim	through	Pausch’s	narrative,	
highlighting	spots	where	he	relates	his	own	feelings	and	thoughts	at	the	
time	of	the	experience.	Identify	places	in	the	organizer	where	you	might	
have	the	narrator	describe	a	feeling	or	emotion.	Put	a	question	mark	in	
those	spots.	

Drafting 
 7.	With	your	classmates	and	your	teacher,	use	your	notes	and	your	reading	

of	the	sample	text	to	draft	the	beginning	of	your	narrative	essay.	Be	sure	
to	include	the	following	elements:
•	An	engaging	introductory	technique	(such	as	dialogue,	a	reflective	

statement,	or	a	contrast)
•	Context	(the	situation,	characters,	and/or	conflict	that	is	central	to	the	

story)

Look	at	the	first	paragraphs	of	Pausch’s	narrative,	and	identify	these	elements.	
Then,	as	a	class,	draft	the	introduction	to	your	class-constructed	essay.	Copy	
your	draft	below.

 8.	As	you	develop	ideas	in	the middle of	your	narrative,	focus	on:	
•	Vivid descriptions	to	present	the	setting	and	the	events
•	organization	to	show	shifts	between	events,	reactions,	and	reflections
•	Direct and Indirect Dialogue to	help	develop	key	scenes	and	to	convey	

the	attitude	of	the	narrator	and	other	speakers

 9. With	your	class,	use	the	chart	to	expand	the	characterization	in	the	middle	
of	your	class	narrative.

What	the	Character	Says	or	Thinks What	Others	Say	about	the	Character

What	the	Character	Does Descriptions	of	the	Character

AcAdEmic 
VocAbuLAry
Characterization	refers	to	
techniques	for	presenting	
and	developing	a	
character	in	a	narrative	
through	the	narrator’s	
own	actions,	thoughts,	
and	words,	as	well	as	
through	introducing	
and	describing	other	
characters.
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 10.	Work	with	your	teacher	to	draft	an	ending	to	your	narrative	that	reflects	
on	the	significance	of	the	story.	The ending	should	follow	from	the	
events	of	the	narrative,	and	may	also	link	back	to	the	story’s	beginning.	
Sometimes	the	writer	makes	the	significance	of	the	event	explicit,	directly	
stating	what	was	learned.	Other	writers	choose	to	imply	the	significance,	
suggesting	rather	than	stating	what	was	learned.	Still	others	leave	the	
significance	ambiguous	or	unclear.	What	approach	makes	the	most	sense	
for	this	story,	and	why?	

Check Your Understanding
 11.	Now	that	you	have	drafted	the	class	narrative,	refer	to	the	Scoring	Guide	

to	help	determine	how	well	the	narrative	meets	the	expectations.	

 a.	 	Underline	three	vivid	descriptions	used	to	capture	the	setting,	
characters,	or	events	in	the	narrative.

 b.	 	Highlight	sentences	or	phrases	that	present	the	narrator’s	reactions	to	
the	events	and	the	experience.	

 c.	 	With	a	different	color,	highlight	a	sentence	or	two	that	reflect	on	what	
was	meaningful	about	or	learned	from	this	experience.

Revising for Language and Writer’s Craft 
Verbals are	verbs	that	work	as	other	parts	of	speech.	In	your	writing,	you	
typically	use	verbs	to	describe	actions.	(I	rode	a	bike.)	But	with	a	little	
tweaking,	you	can	use	a	verb	as	a	different	part	of	speech,	such	as	a	noun	or	
adjective.	There	are	three	different	kinds	of	verbals.

•	gerunds	are	verbals	that	work	as	a	noun.	Gerunds	always	end	in	–ing.	
They	can	work	as	the	subject	of	a	sentence:	Jogging is a great way to 
get exercise. Gerunds	can	also	be	the	object	of	the	sentence,	as	in	this	
sentence	from	“Getting	to	Zero	G:”	I just wanted the floating.

•	participles	are	verbals	that	work	as	an	adjective	to	describe	a	noun.	
Some	participles	end	in	–ing:	The chirping birds woke Angela. 
Participles	can	also	end	in	–ed:	Seth smiled at the finished painting. 

•	Infinitives	are	verbals	that	combine	the	word	“to”	with	a	verb,	such	as	
“to	sing”	or	“to	write.”	

An	infinitive	can	work	as	a	noun:	To try this hard and fail is very frustrating. 
It	can	also	work	as	a	noun	in	a	phrase,	such	as	this	sentence	from	“Getting	to	
Zero	G:”	A lot of kids wanted to become astronauts.

Also,	an	infinitive	can	work	as	an	adjective:	I have a song to practice.
Finally,	an	infinitive	can	work	as	an	adverb,	modifying	a	verb:	You must 
try to relax.

AcAdEmic 
VocAbuLAry
Verbals	are	verbs	that	can	
serve	as	different	parts	
of	speech,	such	as	nouns	
or	adjectives.	gerunds, 
participles,	and	infinitives	
are	the	three	different	
kinds	of	verbals.	
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narrative nonfiction (continued)

Using	verbals	allows	writers	to	change	the	emphasis	in	a	sentence	and	to	
create	variety	in	sentence	structure.	For	example,	consider	the	difference	
between	these	two	sentences,	keeping	in	mind	that	what	comes	first	in	an	
English-language	sentence	usually	receives	emphasis.

Being weightless	is	a	sensation	hard	to	fathom.

It	is	hard	to	fathom	the	sensation	of	weightlessness.

Verbals	can	also	be	used	to	combine	sentences,	varying	sentence	openings	
and	types	to	improve	flow.

She	laughed	and	giggled	as	she	wrote.	She	imagined	how	her	readers	would	
respond	to	the	story.

Laughing and giggling as	she	wrote,	she	imagined	how	her	readers	would	
respond	to	the	story.

 12.	a.			Write	a	sentence	that	uses	a	gerund	as	the	subject	of	a	sentence:
 b.	Write	a	sentence	that	uses	a	gerund	as	the	object	of	a	sentence:
 c.	 Write	a	sentence	that	uses	a	participle	that	ends	in	–ing:
 d.	Write	a	sentence	that	uses	a	participle	that	ends	in	–ed:
 e.	 Write	a	sentence	that	uses	an	infinitive	as	a	noun:
 f.	 Write	a	sentence	that	uses	an	infinitive	as	an	adjective:
 g.	Write	a	sentence	that	uses	an	infinitive	as	an	adverb:

 13.	Consider	how	you	can	use	verbals	to	strengthen	your	class-constructed	
essay.	Identify	several	sentences	that	could	be	revised	to	use	verbals.

Editing
After	making	revisions	with	the	class,	polish	the	final	draft	of	the	narrative	
essay.	Consider	the	elements	listed	in	the	Language	category	of	the	Scoring	
Guide,	and	correct	any	errors	you	find.

ACTIVITY 3

Writing a Nonfiction Narrative with a peer 
WRITINg pRompT:	With	input	from	a	writing	partner,	write	a	nonfiction	narrative	
that	relates	an	experience	that	had	a	significant	impact	on	you.	In	particular,	
consider	how	other	eighth	graders	could	benefit	from	hearing	about	this	
experience.	As	you	craft	your	essay,	think	about	what	makes	a	story	engaging	and	
entertaining,	and	refer	to	the	characteristics	of	a	good	narrative	listed	in	Activity	2	
on	page	5.

Refer	to	the	Scoring	Guide	at	the	end	of	the	Workshop	to	help	you	understand	
where	to	focus	your	attention	and	efforts.
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prewriting
 1.	Revisit	the	brainstorming	you	did	in	Activity	1	in	which	you	listed	topics	

you	might	write	about.	Add	any	new	ideas	for	topics.	Choose	one	topic	for	
your	narrative.	Work	with	your	partner	to	choose	a	story	for	each	of	you	to	
write.	Partners	should	use	the	reporter’s	questions	to	help	one	another	fill	
in	the	details	of	his	or	her	story.	

 2.	On	paper,	jot	down	a	brief	description	of	the	characters	and	events	
involved	in	your	story.	Brainstorm	sensory	images	and	dialogue	(direct	
and	indirect)	to	make	the	setting	and	scenes	seem	vivid	to	your	reader.

 3.	On	another	paper,	make	a	graphic	organizer	like	the	one	below	and	use	
it	to	plan	the	structure	of	your	narrative,	identifying	details	to	add	to	the	
beginning,	middle,	and	end	of	the	narrative.	Recall	as	many	details	of	the	
experience	as	you	can.

Beginning middle End

Sets	up	the	characters,	setting,	
and	situation

Explains	a	problem	or	challenge,	
details	main	events

Solves	the	problem,	meets	the	
challenge,	learns	a	lesson

Drafting
 4.	Use	Pausch’s	sample	and	your	class-constructed	model	to	help	you	draft	

an	opening	that	engages	your	reader.	

 5.	With	your	partner,	participate	in	sharing	and	responding	to	refine	your	
opening.	Feedback	should	concentrate	on:
•	What	the	opening	does	well	(“I	like	the	way	you	describe	the	classroom.	

Keep	that	up!”)
•	What	questions	seem	unanswered	so	far	(“I’m	wondering	how	you	felt	

when	the	teacher	sent	you	out	in	the	hall.”)
•	Ideas	that	you	have	for	how	your	peer	could	improve	the	essay.	(“Could	

you	add	some	direct	quotes	for	the	scene	with	the	principal	instead	of	
just	telling	me	that	he	warned	you?”)	

 6.	Use	your	prewriting	and	partner	feedback	to	help	you	draft	the	middle	
section	of	your	nonfiction	narrative,	describing	the	events	in	a	logical	
order.	Remember	to	describe	how	you	felt	at	key	moments.	Consider	
where	you	might	add	moments	of	reflection	on	things	you	would	later	
understand	or	learn.	Refer	to	the	Scoring	Guide	for	this	writing	task	to	
help	you	understand	where	to	focus	your	attention	and	efforts.

 7.	Participate	in	sharing	and	responding	to	refine	your	telling	of	the	incident.	
Make	sure	that	your	partner’s	feelings	about	the	events	are	clear,	and	that	
the	events	happen	in	an	order	that	makes	sense.	Be	sure	to	take	notes	
when	you	receive	feedback	from	your	partner.
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narrative nonfiction (continued)

 8.	Reread	your	narrative	and	consider	what	type	of	reflection	to	include:
•	Explicitly	state	what	you	learned	from	the	event.
•	Imply	what	was	learned.
•	Leave	the	reflection	uncertain	or	unresolved.

Whatever	approach	you	take,	consider	the	impact	this	will	have	on	your	
reader’s	understanding	of	the	significance	of	the	experience.	Write	your	
conclusion.

 9.	Participate	in	sharing	and	responding	to	refine	your	conclusion.	

peer Review
 10.	Use	the	Revision	Checklist	and	the	Scoring	Guide	to	provide	written	

feedback	for	your	partner’s	narrative.	

Narrative Essay Revision Checklist 

Focus •	Is	the	context	made	clear	in	the	beginning?	
•	Does	the	story	stay	focused	on	a	specific	event	or	sequence	

of	events?
•	Does	the	experience	have	clear	significance	to	the	narrator?

Development •	Does	the	writer	use	a	variety	of	techniques—
characterization,	dialogue,	sensory	details,	figurative	
language,	etc.—to	create	vivid	descriptions	in	the	story?

•	Are	any	details	included	that	are	unnecessary	or	distracting?
•	Does	the	writer	clearly	express	his	or	her	feelings	about	the	

events	that	are	occurring?	
•	Does	the	writer	provide	moments	of	reflection	about	what	

was	learned	or	would	be	later	understood?

Sequence •	Do	paragraph	breaks	and	a	variety	of	transitions	effectively	
signal	shifts	and	connect	events,	reactions,	and	reflection?

•	Does	the	pacing	of	the	story	keep	the	reader	engaged?

Conclusion •	Does	the	ending	follow	logically	from	the	events	of	the	story?
•	Is	the	experience’s	importance	to	the	writer	made	clear?
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Revising/Editing
 11.	After	meeting	with	your	partner	and	hearing	his	or	her	feedback,	revise	

and	edit	your	narrative	writing.	Consider	adding,	rearranging,	or	deleting	
to	make	your	work	stronger.	

 12.	Edit	the	final	version	for	grammar,	capitalization,	punctuation,	and	
spelling.	Produce	a	final	draft	of	your	polished	work.

ACTIVITY 4

Independent Writing 
WRITINg pRompT:	Write	a	nonfiction	narrative	on	an	incident	of	your	choice.	
Your	narrative	should	have	a	clear	focus	and	communicate	the	impact	the	
experience	had	on	you.	Consider	an	experience	that	is	important	to	you	and	
that	you	believe	would	benefit	other	eighth	graders	(other	than	the	topics	
already	chosen).	Refer	to	the	Scoring	Guide	for	this	writing	task	on	the	next	
page	to	guide	your	writing.	Your	essay	should	meet	the	requirements	listed	in	
the	Learning	Targets	for	nonfiction	narratives.	

Be	sure	to:
•	Use	dialogue,	pacing,	and	description	to	develop	the	setting,	characters,	and	

events
•	Organize	events,	reactions,	and	reflections	to	create	a	clear,	logical	sequence
•	Include	a	variety	of	descriptive	techniques—careful	diction,	specific	details,	

sensory	descriptions,	and	figurative	language—to	engage	the	reader
•	Use	a	variety	of	sentence	openings	and	sentence	types,	including	verbals,	to	

vary	emphasis	and	syntax
•	Provide	a	conclusion	that	follows	from	the	events	of	the	experience	and	

reflects	on	its	significance	to	the	narrator

Use	the	process,	examples,	goals,	and	revision	strategies	from	your	previous	
activities	to	accomplish	your	task,	including	the	graphic	organizers	you’ve	
used	previously	to	help	you	plan	and	revise	your	writing.

Writing Workshop 7 • Narrative Nonfiction 11
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narrative nonfiction (continued)

SCoRINg gUIDE

Scoring 
Criteria Exemplary proficient Emerging Incomplete

Ideas The	narrative
•	uses	a	variety	of	

narrative	techniques	
such	as	dialogue	
(direct	and	indirect)	
and	reflection	to	
effectively	tell	a	clear	
and	focused	story

•	Reflects	insightfully	
on	the	meaning,	
importance	of,	or	
reasons	for	actions	
and/or	consequences

The	narrative
•	uses	narrative	

techniques	to	tell	a	
generally	clear	and	
focused	story

•	reflects	on	the	
importance	of	the	
experience

The	narrative	
•	tells	an	unclear,	

unfocused	story	and	
contains	little	or	
no	use	of	narrative	
techniques

•	contains	limited	
reflection	on	the	
importance	of	the	
experience	

The	narrative
•	uses	summary	to	tell	

a	story,	without	using	
narrative	techniques	

•	contains	no	reflection	
on	the	importance	of	
the	experience	

Structure The	narrative
•	provides	an	engaging	

beginning	and	a	
reflective	ending	that	
comments	on	the	
significance	of	the	
experience

•	uses	a	variety	of	
transitions	effectively	
to	convey	sequence,	
signal	shifts,	and	
show	the	relationship	
among	events

The	narrative
•	introduces	the	

reader	to	the	central	
incident	and	ends	
with	reflective	
commentary	about	
the	importance	of	the	
incident

•	uses	transitions	to	
convey	sequence	and	
signal	shifts

The	narrative
•	contains	a	beginning	

that	is	unclear	and/
or	does	not	directly	
relate	to	the	story	

•	presents	
disconnected	ideas	
and	limited	use	of	
transitions

•	contains	an	ending	
that	is	disconnected,	
unfocused,	and/or	
nonreflective

The	narrative	
•	contains	no	clear	

beginning	to	the	
narrative

•	presents	incidents	
without	a	clear	sense	
of	sequence

•	presents	no	
concluding	elements	

Use of 
Language

The	narrative
•	uses	varied	sentence	

types	as	well	
as	sensory	and	
figurative	language	
effectively	and	
purposefully	to	
enhance	the	story

•	provides	details,	
using	precise	words	
and	phrases	that	
enhance	the	story

•	effectively	uses	
verbals	(gerunds,	
participles,	
infinitives)	in	
particular	sentences	

•	contains	few	or	
no	punctuation,	
grammar,	
capitalization,	and	
spelling	errors

The	narrative
•	uses	a	variety	of	

sentence	structures	
and	sensory	and	
figurative	language	to	
capture	the	action	and	
make	the	story	clear

•	generally	uses	
precise	words	and	
phrases

•	uses	verbals	
(gerunds,	participles,	
infinitives)	correctly	
in	particular	
sentences	

•	may	contain	minor	
errors	in	punctuation,	
grammar,	
capitalization,	or	
spelling	that	do	
not	interfere	with	
meaning

The	narrative
•	uses	sensory	and/or	

figurative	language	
ineffectively	or	not	
at all

•	shows	little	or	no	
variety	in	sentence	
structure	

•	contains	words	and	
phrases	that	are	
repetitive	and/or	
unclear	

•	struggles	to	(or	does	
not)	use	verbals	
correctly	

•	contains	several	
errors	in	grammar,	
punctuation,	
capitalization,	and/or	
spelling	that	interfere	
with	meaning

The	narrative
•	uses	little	language	

that	appeals	to	the	
senses

•	contains	little	variety	
or	control	in	sentence	
length

•	contains	diction	
that	is	vague	and	
imprecise

•	includes	no	verbals
•	contains	multiple	

and	major	errors	in	
the	conventions	of	
writing	that	interfere	
with	meaning
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Writing Workshop 7
narrative nonfiction 
Learning Targets
•	Write	narratives	to	develop	real	or	imagined	experiences	or	events	using	effective

technique,	relevant	descriptive	details,	and	well-structured	event	sequences.
•	With	some	guidance	and	support	from	peers	and	adults,	develop	and	strengthen

writing	as	needed	by	planning,	revising,	editing,	rewriting,	or	trying	a	new
approach,	focusing	on	how	well	purpose	and	audience	have	been	addressed.

•	Explain	the	function	of	verbals	(gerunds,	participles,	infinitives)	in	general	and
their	function	in	particular	sentences.

•	Engage	effectively	in	a	range	of	collaborative	discussions	(one-on-one,	in	groups,
and	teacher-led)	with	diverse	partners	on	grade	8	topics,	texts,	and	issues,
building	on	others’	ideas	and	expressing	your	own	clearly.

Writing a Nonfiction Narrative 
A	personal	narrative	is	a	type	of	narrative nonfiction	that	provides	an	opportunity	to	
take	one	of	your	experiences	and	share	it	with	an	audience.	The	experience	might	
have	been	funny	or	sad,	or	it	might	have	been	an	event	that	taught	you	a	valuable	
lesson.	By	establishing	a	unique	point	of	view	and	blending	events	and	responses	
to	the	events	in	their	narratives,	writers	bring	their	stories	to	life.	By	including	
reflection,	writers	help	readers	to	understand	the	significance	of	the	experiences	
they	describe.	As	you	begin	writing	your	own	nonfiction	narrative,	it’s	important	to	
think	about	the	impact	of	your	experiences,	and	to	share	insights	and	observations	
about	life.

To	develop	your	skills	as	a	nonfiction	storyteller,	you	will	work	with	your	teacher	
and	with	your	classmates	to	construct	two	model	nonfiction	narratives.	You	will	then	
use	these	models	to	construct	your	own	nonfiction	narrative.

ACTIVITY 1

Discovering the Elements of Narrative 
Nonfiction
Before Reading

1. Think	about	a	great	story	that	you’ve	heard	several	times.	It	might	be	a	family
story	that	gets	repeated	at	get-togethers,	or	it	might	be	the	story	of	something
that	happened	that	you	and	your	friends	will	never	forget.	Who	tells	this	story
the	best?	What	makes	his	or	her	version	of	the	story	better	than	anyone	else’s?

LEArning 
strAtEgiEs:
Think-Pair-Share,	
Brainstorming,	Marking	
the	Text,	Webbing,	Graphic	
Organizer,	Generating	
Questions,	Drafting,	
Mapping,	Rereading,	
Skimming/Scanning,	
Adding,	Substituting,	
Self-Editing/Peer	Editing,	
Sharing	and	Responding,	
Marking	the	Draft,	
Writer’s Checklist

AcAdEmic 
VocAbuLAry:
Reflection	refers	to	
serious	thought	about,	
or	consideration	of,	an	
experience.	In	narrative 
nonfiction,	the	writer	
shares	some	of	those	
thoughts	and	feelings	
with	the	reader,	including	
what	he	or	she	learned	
from	the	experience.
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narrative nonfiction (continued)

my notes

During Reading
3. Good	storytelling	engages	the	audience	by	presenting	vivid	settings,

interesting	characters,	and	carefully	developed	events.	As	you	read	the
sample	below,	look	for	elements	of	a	good	narrative.	Mark	the	text	by
putting	a	checkmark	in	the	margin	when	you	find	the	element,	and	write
the	name	of	the	element	beside	the	checkmark.

SAmpLE TExT

Universities	sometimes	ask	professors	to	give	a	“last	lecture,”	imagining	what	
wisdom	they	would	try	to	impart	if	they	knew	they	were	making	their	last	public	
speech.	When	Carnegie	Mellon	asked	Professor	Randy	Pausch	to	give	such	a	
lecture,	he	had	already	been	diagnosed	with	terminal	cancer	and	given	months	
to	live.	He	delivered	the	lecture,	knowing	that	his	three	very	young	children,	two	
of	whom	would	very	likely	have	no	memories	of	him,	would	someday	watch	the	
videotape.	He	called	the	lecture,	“Really	Achieving	Your	Childhood	Dreams.”

excerpt from The Last Lecture  
by Randy Pausch with Jeffrey Zaslow

It’s important to have specific dreams.

 When I was in grade school, a lot of kids wanted to become astronauts. I was 
aware, from an early age, that NASA wouldn’t want me. I had heard that astronauts 
couldn’t have glasses. I was OK with that. I didn’t really want the whole astronaut 
gig. I just wanted the floating.

 Turns out that NASA has a plane it uses to help astronauts acclimate to zero gravity. 
Everyone calls it “the Vomit Comet,” even though NASA refers to it as “The Weightless 
Wonder,” a public-relations gesture aimed at distracting attention from the obvious.

 Whatever the plane is called, it’s a sensational piece of machinery. It does parabolic 
arcs, and at the top of each arc, you get about twenty-five seconds when you 
experience the rough equivalent of weightlessness. As the plane dives, you feel like 
you’re on a runaway roller coaster, but you’re suspended, flying around.

1

2

3

4

“Getting to 
Zero G”
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2. What	elements	are	common	to	good	stories?

Answers might include:
• The story has a focus and a point.
• The story is funny or evokes emotion.
• The reader can follow the action; it has a clear beginning, middle, and end.
• The setting seems realistic so you feel like you are there.
• The reader can relate to how the people in the story feel.
• The story reflects on the importance of, or reasons for, actions and consequences.



my notes My dream became a possibility when I learned that NASA had a program in which 
college students could submit proposals for experiments on the plane. In 2001, our 
team of Carnegie Mellon students proposed a project using virtual reality.

 Being weightless is a sensation hard to fathom when you’ve been an Earthling all 
your life. In zero gravity, the inner ear, which controls balance, isn’t quite in synch 
with what your eyes are telling you. Nausea is often the result. Could virtual reality 
dry-runs on the ground help? That was the question in our proposal, and it was a 
winner. We were invited to Johnson Space Center in Houston to ride the plane. 

 I was probably more excited than any of my students. Floating! But late in the 
process, I got bad news. NASA made it very clear that under no circumstances 
could faculty advisors fly with their students.

 I was heartbroken, but I was not deterred. I would find a way around this brick 
wall. I decided to carefully read all the literature about the program, looking for 
loopholes. And I found one: NASA, always eager for good publicity, would allow a 
journalist from the students’ hometown to come along for the ride.

 I called an official at NASA to ask for his fax number. “What are you going to 
fax us?” he asked. I explained: my resignation as the faculty advisor and my 
application as the journalist.

 “I’ll be accompanying my students in my new role as a member of the media,” 
I said.

And he said, “That’s a little transparent, don’t you think?”

 “Sure,” I said, but I also promised him that I’d get information about our 
experiment onto news Web sites, and send film of our virtual reality efforts to 
more mainstream journalists. I knew I could pull that off, and it was win-win for 
everyone. He gave me his fax number.

 As an aside, there’s a lesson here: Have something to bring to the table, because 
that will make you more welcome.

 My experience in zero G was spectacular (and no, I didn’t throw up, thank you). 
I did get banged up a bit, though, because at the end of the magical twenty-five 
seconds, when gravity returns to the plane, it’s actually as if you’ve become twice 
your weight. You can slam down pretty hard. That’s why we were repeatedly told: 
“Feet down!” You don’t want to crash land on your neck.

 But I did manage to get on that plane, almost four decades after floating became 
one of my life goals. It just proves that if you can find an opening, you can 
probably find a way to float through it.

After Reading 
When	you	have	finished	reading,	respond	to	the	questions	that	follow	in	the	
space	provided.	Be	prepared	to	discuss	your	answers	with	your	classmates.

4. What	is	the	main	focus	of	this	narrative?

 5

 6

 7

 8

 9

10

11

12

13

14

15
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It tells how Randy Pausch fulfilled his dream of floating without gravity.



narrative nonfiction (continued)

Check Your Understanding
8. Explain	one	technique	Pausch	uses	to	engage	his	readers.	Include	several

examples	or	quotes	that	show	how	he	does	this.
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5. Where	are	some	moments	where	the	writer	directly	tells	his	audience	the
lessons	of	his	experience?
Students might respond with textual evidence such as the following: “I would find a way
around this brick wall;” “Have something to bring to the table, because that will make
you more welcome.” and/or “if you can find an opening, you can probably find a way to
float through it.”

6. Writers	often	use	dialogue	to	help	capture	a	scene	and	depict	the
characters	in	a	narrative,	balancing	direct	(word-for-word,	in	quotation
marks)	and	indirect	(paraphrased,	no	quotation	marks)	quotes.	What	are
some	examples	of	direct	and	indirect	quotes	in	Pausch’s	narrative?	How
does	the	dialogue	add	to	the	telling	of	the	experience?
Direct - “What are you going to fax us?”
Indirect - I explained: my resignation as the faculty advisor and my application as the
journalist.
They help to show scenes, capture the speakers’ voices, and create a sense of authenticity.

7. What	are	several	things	the	narrator	does	that	engaged	you	as	a	reader?
Answers will vary, but may include the following:
He uses humor and shares his feelings.
He includes vivid language like “Vomit Comet” and “I didn’t really want the whole
astronaut gig, just the floating.”
He varies his sentence length and sentence structure, including fragments
(“Floating!”) all the way to long, compound-complex sentences (in the next to last
paragraph).
He shows how he felt at the time and reflects on what he learned from the experience.

Sample response:
Pausch uses reflections to make the lessons of his story very clear. He starts the essay 
by explaining, “It is important to have specific dreams.” His story then tells how one 
of his dreams came true thanks to his perseverance. He also explains that you should 
“Have something to bring to the table, because that will make you more welcome.” 
He showed how this was true when he made his clever deal with NASA. Pausch’s 
perseverance paid off and he tells his readers, “It just proves that if you can find an 
opening, you can probably find a way to float through it.” This is a positive message 
to send to his audience—and a nice way to end the narrative.



ACTIVITY 2

Writing a Nonfiction Narrative as a Class
WRITINg pRompT:	Consider	a	time	when	something	happened	to	you	that	
taught	you	a	lesson	about	life,	a	lesson	that	your	audience	might	benefit	from	
learning.	Write	a	narrative	about	your	experience,	encouraging	your	audience	
to	think	about	the	lesson	you	learned	as	you	went	through	it.	Consider	the	
elements	of	a	good	story	that	make	it	engaging	and	entertaining.	Your	essay	
should	include	the	learning	targets	for	narrative	essays.

Be	sure	to:
•	Engage	the	reader	by	establishing	a	clear	context	and	setting
•	Use	narrative	techniques	such	as	dialogue,	pacing,	and	reflection	to	develop

the	setting,	characters,	and	events
•	Use	a	variety	of	transitions	to	create	a	clear,	logical	sequence
•	Include	descriptive	techniques	such	as	precise	diction,	as	well	as	sensory

and	figurative	language	to	capture	actions	and	engage	your	reader
•	Provide	a	conclusion	that	reflects	on	the	significance	of	the	experience

Refer	to	the	Scoring	Guide	for	this	writing	task—it	will	help	you	understand	
where	to	focus	your	attention	and	efforts.

prewriting
1. With	your	class,	brainstorm	ideas	for	topics	that	are	inspired	by	Pausch’s

narrative.

2. Because	everyone	has	had	different	experiences,	you	will	base	your	class
narrative	on	an	experience	shared	by	your	teacher.	As	your	teacher	tells
you	the	story,	take	notes	on	the	parts	that	seem	the	most	interesting.

3. With	the	class,	brainstorm	a	list	of	questions	you	will	need	answered	in
order	to	write	the	narrative.	Use	the	reporter’s	questions	(who,	what,
when,	where,	why,	and	how)	to	fill	in	details.	Write	the	questions	and	the
teacher’s	answers	on	your	own	paper.

4. Create	a	graphic	organizer	using	the	headings	below	to	divide	the	story
into	three	parts.	Consider	how	much	description	and	detail	each	will	need
in	each	part,	keeping	in	mind	that	you	want	a	narrative	with	pacing	that
will	keep	your	audience	interested.	On	the	chart,	list	ideas	about	what	you
will	include	in	each	part	of	the	story.

•	Beginning	Sets	up	characters,	setting,	and	situation.
•	middle	Explains	a	problem	or	challenge,	details	key	events/scenes.
•	End Solves	the	problem,	meets	the	challenge,	reflects	on	what

was learned.
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Students’ responses might include stories about overcoming an obstacle, stories about never giving up, stories
about a childhood or lifelong dream, and so on.

MSD Note:  If you have a 
sibling or family member 
that will write this with you, 
great!  If not, write 
individually and imagine 
how your classmates might 
respond.  You can also just 
complete all activities as an 
individual.  We encourage 
you to just try your best. 

MSD Note: 
Think about  past or 
current experiences in your 
life and make a list of ideas.  
Think about a time that 
may have been difficult for 
you, or a moment when you 
overcame something 
challenging, or a lifelong 
dream.  Did Pausch's 
narrative inspire you with 
any topics?
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narrative nonfiction (continued)

5. Underline	examples	of	descriptive	language	(specific	details,	sensory
descriptions,	figurative	language)	in	Pausch’s	narrative.	Look	for	language
that	makes	the	story	easy	to	visualize	and	interesting	to	read.	As	a	class,
brainstorm	more	precise	words	or	language	you	might	use	to	enhance	the
narrative	the	class	is	creating.	Write	these	on	your	own	paper.

6. Writers	often	share	their	feelings	about	an	experience	to	help	the
reader	understand	its	significance.	This	technique	also	helps	the	reader
understand	the	narrator’s	character.	Skim	through	Pausch’s	narrative,
highlighting	spots	where	he	relates	his	own	feelings	and	thoughts	at	the
time	of	the	experience.	Identify	places	in	the	organizer	where	you	might
have	the	narrator	describe	a	feeling	or	emotion.	Put	a	question	mark	in
those	spots.

Drafting 
7. With	your	classmates	and	your	teacher,	use	your	notes	and	your	reading

of	the	sample	text	to	draft	the	beginning	of	your	narrative	essay.	Be	sure
to	include	the	following	elements:
•	An	engaging	introductory	technique	(such	as	dialogue,	a	reflective

statement,	or	a	contrast)
•	Context	(the	situation,	characters,	and/or	conflict	that	is	central	to	the

story)

Look	at	the	first	paragraphs	of	Pausch’s	narrative,	and	identify	these	elements.	
Then,	as	a	class,	draft	the	introduction	to	your	class-constructed	essay.	Copy	
your	draft	below.

8. As	you	develop	ideas	in	the middle of	your	narrative,	focus	on:
•	Vivid descriptions	to	present	the	setting	and	the	events
•	organization	to	show	shifts	between	events,	reactions,	and	reflections
•	Direct and Indirect Dialogue to	help	develop	key	scenes	and	to	convey

the	attitude	of	the	narrator	and	other	speakers

9. With	your	class,	use	the	chart	to	expand	the	characterization	in	the	middle
of	your	class	narrative.

What	the	Character	Says	or	Thinks What	Others	Say	about	the	Character

What	the	Character	Does Descriptions	of	the	Character

AcAdEmic 
VocAbuLAry
Characterization	refers	to	
techniques	for	presenting	
and	developing	a	
character	in	a	narrative	
through	the	narrator’s	
own	actions,	thoughts,	
and	words,	as	well	as	
through	introducing	
and	describing	other	
characters.
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10. Work	with	your	teacher	to	draft	an	ending	to	your	narrative	that	reflects
on	the	significance	of	the	story.	The ending	should	follow	from	the
events	of	the	narrative,	and	may	also	link	back	to	the	story’s	beginning.
Sometimes	the	writer	makes	the	significance	of	the	event	explicit,	directly
stating	what	was	learned.	Other	writers	choose	to	imply	the	significance,
suggesting	rather	than	stating	what	was	learned.	Still	others	leave	the
significance	ambiguous	or	unclear.	What	approach	makes	the	most	sense
for	this	story,	and	why?

Check Your Understanding
11. Now	that	you	have	drafted	the	class	narrative,	refer	to	the	Scoring	Guide

to	help	determine	how	well	the	narrative	meets	the	expectations.

 a. 	Underline	three	vivid	descriptions	used	to	capture	the	setting,
characters,	or	events	in	the	narrative.

 b. 	Highlight	sentences	or	phrases	that	present	the	narrator’s	reactions	to
the	events	and	the	experience.

 c. 	With	a	different	color,	highlight	a	sentence	or	two	that	reflect	on	what
was	meaningful	about	or	learned	from	this	experience.

Revising for Language and Writer’s Craft 
Verbals are	verbs	that	work	as	other	parts	of	speech.	In	your	writing,	you	
typically	use	verbs	to	describe	actions.	(I	rode	a	bike.)	But	with	a	little	
tweaking,	you	can	use	a	verb	as	a	different	part	of	speech,	such	as	a	noun	or	
adjective.	There	are	three	different	kinds	of	verbals.

•	gerunds	are	verbals	that	work	as	a	noun.	Gerunds	always	end	in	–ing.
They	can	work	as	the	subject	of	a	sentence:	Jogging is a great way to
get exercise. Gerunds	can	also	be	the	object	of	the	sentence,	as	in	this
sentence	from	“Getting	to	Zero	G:”	I just wanted the floating.

•	participles	are	verbals	that	work	as	an	adjective	to	describe	a	noun.
Some	participles	end	in	–ing:	The chirping birds woke Angela.
Participles	can	also	end	in	–ed:	Seth smiled at the finished painting.

•	Infinitives	are	verbals	that	combine	the	word	“to”	with	a	verb,	such	as
“to	sing”	or	“to	write.”

An	infinitive	can	work	as	a	noun:	To try this hard and fail is very frustrating. 
It	can	also	work	as	a	noun	in	a	phrase,	such	as	this	sentence	from	“Getting	to	
Zero	G:”	A lot of kids wanted to become astronauts.

Also,	an	infinitive	can	work	as	an	adjective:	I have a song to practice.
Finally,	an	infinitive	can	work	as	an	adverb,	modifying	a	verb:	You must 
try to relax.

AcAdEmic 
VocAbuLAry
Verbals	are	verbs	that	can	
serve	as	different	parts	
of	speech,	such	as	nouns	
or	adjectives.	gerunds, 
participles,	and	infinitives	
are	the	three	different	
kinds	of	verbals.	
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narrative nonfiction (continued)

Using	verbals	allows	writers	to	change	the	emphasis	in	a	sentence	and	to	
create	variety	in	sentence	structure.	For	example,	consider	the	difference	
between	these	two	sentences,	keeping	in	mind	that	what	comes	first	in	an	
English-language	sentence	usually	receives	emphasis.

Being weightless	is	a	sensation	hard	to	fathom.

It	is	hard	to	fathom	the	sensation	of	weightlessness.

Verbals	can	also	be	used	to	combine	sentences,	varying	sentence	openings	
and	types	to	improve	flow.

She	laughed	and	giggled	as	she	wrote.	She	imagined	how	her	readers	would	
respond	to	the	story.

Laughing and giggling as	she	wrote,	she	imagined	how	her	readers	would	
respond	to	the	story.

12. a.			Write	a	sentence	that	uses	a	gerund	as	the	subject	of	a	sentence:
 b. Write	a	sentence	that	uses	a	gerund	as	the	object	of	a	sentence:
 c. Write	a	sentence	that	uses	a	participle	that	ends	in	–ing:
 d. Write	a	sentence	that	uses	a	participle	that	ends	in	–ed:
 e. Write	a	sentence	that	uses	an	infinitive	as	a	noun:
 f. Write	a	sentence	that	uses	an	infinitive	as	an	adjective:
 g. Write	a	sentence	that	uses	an	infinitive	as	an	adverb:

13. Consider	how	you	can	use	verbals	to	strengthen	your	class-constructed
essay.	Identify	several	sentences	that	could	be	revised	to	use	verbals.

Editing
After	making	revisions	with	the	class,	polish	the	final	draft	of	the	narrative	
essay.	Consider	the	elements	listed	in	the	Language	category	of	the	Scoring	
Guide,	and	correct	any	errors	you	find.

ACTIVITY 3

Writing a Nonfiction Narrative with a peer 
WRITINg pRompT:	With	input	from	a	writing	partner,	write	a	nonfiction	narrative	
that	relates	an	experience	that	had	a	significant	impact	on	you.	In	particular,	
consider	how	other	eighth	graders	could	benefit	from	hearing	about	this	
experience.	As	you	craft	your	essay,	think	about	what	makes	a	story	engaging	and	
entertaining,	and	refer	to	the	characteristics	of	a	good	narrative	listed	in	Activity	2	
on	page	5.

Refer	to	the	Scoring	Guide	at	the	end	of	the	Workshop	to	help	you	understand	
where	to	focus	your	attention	and	efforts.
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prewriting
1. Revisit	the	brainstorming	you	did	in	Activity	1	in	which	you	listed	topics

you	might	write	about.	Add	any	new	ideas	for	topics.	Choose	one	topic	for
your	narrative.	Work	with	your	partner	to	choose	a	story	for	each	of	you	to
write.	Partners	should	use	the	reporter’s	questions	to	help	one	another	fill
in	the	details	of	his	or	her	story.

2. On	paper,	jot	down	a	brief	description	of	the	characters	and	events
involved	in	your	story.	Brainstorm	sensory	images	and	dialogue	(direct
and	indirect)	to	make	the	setting	and	scenes	seem	vivid	to	your	reader.

3. On	another	paper,	make	a	graphic	organizer	like	the	one	below	and	use
it	to	plan	the	structure	of	your	narrative,	identifying	details	to	add	to	the
beginning,	middle,	and	end	of	the	narrative.	Recall	as	many	details	of	the
experience	as	you	can.

Beginning middle End

Sets	up	the	characters,	setting,	
and	situation

Explains	a	problem	or	challenge,	
details	main	events

Solves	the	problem,	meets	the	
challenge,	learns	a	lesson

Drafting
4. Use	Pausch’s	sample	and	your	class-constructed	model	to	help	you	draft

an	opening	that	engages	your	reader.

5. With	your	partner,	participate	in	sharing	and	responding	to	refine	your
opening.	Feedback	should	concentrate	on:
•	What	the	opening	does	well	(“I	like	the	way	you	describe	the	classroom.

Keep	that	up!”)
•	What	questions	seem	unanswered	so	far	(“I’m	wondering	how	you	felt

when	the	teacher	sent	you	out	in	the	hall.”)
•	Ideas	that	you	have	for	how	your	peer	could	improve	the	essay.	(“Could

you	add	some	direct	quotes	for	the	scene	with	the	principal	instead	of
just	telling	me	that	he	warned	you?”)

6. Use	your	prewriting	and	partner	feedback	to	help	you	draft	the	middle
section	of	your	nonfiction	narrative,	describing	the	events	in	a	logical
order.	Remember	to	describe	how	you	felt	at	key	moments.	Consider
where	you	might	add	moments	of	reflection	on	things	you	would	later
understand	or	learn.	Refer	to	the	Scoring	Guide	for	this	writing	task	to
help	you	understand	where	to	focus	your	attention	and	efforts.

7. Participate	in	sharing	and	responding	to	refine	your	telling	of	the	incident.
Make	sure	that	your	partner’s	feelings	about	the	events	are	clear,	and	that
the	events	happen	in	an	order	that	makes	sense.	Be	sure	to	take	notes
when	you	receive	feedback	from	your	partner.
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narrative nonfiction (continued)

8. Reread	your	narrative	and	consider	what	type	of	reflection	to	include:
•	Explicitly	state	what	you	learned	from	the	event.
•	Imply	what	was	learned.
•	Leave	the	reflection	uncertain	or	unresolved.

Whatever	approach	you	take,	consider	the	impact	this	will	have	on	your	
reader’s	understanding	of	the	significance	of	the	experience.	Write	your	
conclusion.

9. Participate	in	sharing	and	responding	to	refine	your	conclusion.

peer Review
10. Use	the	Revision	Checklist	and	the	Scoring	Guide	to	provide	written

feedback	for	your	partner’s	narrative.

Narrative Essay Revision Checklist 

Focus •	Is	the	context	made	clear	in	the	beginning?
•	Does	the	story	stay	focused	on	a	specific	event	or	sequence

of	events?
•	Does	the	experience	have	clear	significance	to	the	narrator?

Development •	Does	the	writer	use	a	variety	of	techniques—
characterization,	dialogue,	sensory	details,	figurative
language,	etc.—to	create	vivid	descriptions	in	the	story?

•	Are	any	details	included	that	are	unnecessary	or	distracting?
•	Does	the	writer	clearly	express	his	or	her	feelings	about	the

events	that	are	occurring?
•	Does	the	writer	provide	moments	of	reflection	about	what

was	learned	or	would	be	later	understood?

Sequence •	Do	paragraph	breaks	and	a	variety	of	transitions	effectively
signal	shifts	and	connect	events,	reactions,	and	reflection?

•	Does	the	pacing	of	the	story	keep	the	reader	engaged?

Conclusion •	Does	the	ending	follow	logically	from	the	events	of	the	story?
•	Is	the	experience’s	importance	to	the	writer	made	clear?
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Revising/Editing
11. After	meeting	with	your	partner	and	hearing	his	or	her	feedback,	revise

and	edit	your	narrative	writing.	Consider	adding,	rearranging,	or	deleting
to	make	your	work	stronger.

12. Edit	the	final	version	for	grammar,	capitalization,	punctuation,	and
spelling.	Produce	a	final	draft	of	your	polished	work.

ACTIVITY 4

Independent Writing 
WRITINg pRompT:	Write	a	nonfiction	narrative	on	an	incident	of	your	choice.	
Your	narrative	should	have	a	clear	focus	and	communicate	the	impact	the	
experience	had	on	you.	Consider	an	experience	that	is	important	to	you	and	
that	you	believe	would	benefit	other	eighth	graders	(other	than	the	topics	
already	chosen).	Refer	to	the	Scoring	Guide	for	this	writing	task	on	the	next	
page	to	guide	your	writing.	Your	essay	should	meet	the	requirements	listed	in	
the	Learning	Targets	for	nonfiction	narratives.	

Be	sure	to:
•	Use	dialogue,	pacing,	and	description	to	develop	the	setting,	characters,	and

events
•	Organize	events,	reactions,	and	reflections	to	create	a	clear,	logical	sequence
•	Include	a	variety	of	descriptive	techniques—careful	diction,	specific	details,

sensory	descriptions,	and	figurative	language—to	engage	the	reader
•	Use	a	variety	of	sentence	openings	and	sentence	types,	including	verbals,	to

vary	emphasis	and	syntax
•	Provide	a	conclusion	that	follows	from	the	events	of	the	experience	and

reflects	on	its	significance	to	the	narrator

Use	the	process,	examples,	goals,	and	revision	strategies	from	your	previous	
activities	to	accomplish	your	task,	including	the	graphic	organizers	you’ve	
used	previously	to	help	you	plan	and	revise	your	writing.
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narrative nonfiction (continued)

SCoRINg gUIDE

Scoring 
Criteria Exemplary proficient Emerging Incomplete

Ideas The	narrative
• uses	a	variety	of

narrative	techniques
such	as	dialogue
(direct	and	indirect)
and	reflection	to
effectively	tell	a	clear
and	focused	story

• Reflects	insightfully
on	the	meaning,
importance	of,	or
reasons	for	actions
and/or	consequences

The	narrative
• uses	narrative

techniques	to	tell	a
generally	clear	and
focused	story

• reflects	on	the
importance	of	the
experience

The	narrative	
• tells	an	unclear,

unfocused	story	and
contains	little	or
no	use	of	narrative
techniques

• contains	limited
reflection	on	the
importance	of	the
experience

The	narrative
• uses	summary	to	tell

a	story,	without	using
narrative	techniques

• contains	no	reflection
on	the	importance	of
the	experience

Structure The	narrative
• provides	an	engaging

beginning	and	a
reflective	ending	that
comments	on	the
significance	of	the
experience

• uses	a	variety	of
transitions	effectively
to	convey	sequence,
signal	shifts,	and
show	the	relationship
among	events

The	narrative
• introduces	the

reader	to	the	central
incident	and	ends
with	reflective
commentary	about
the	importance	of	the
incident

• uses	transitions	to
convey	sequence	and
signal	shifts

The	narrative
• contains	a	beginning

that	is	unclear	and/
or	does	not	directly
relate	to	the	story

• presents
disconnected	ideas
and	limited	use	of
transitions

• contains	an	ending
that	is	disconnected,
unfocused,	and/or
nonreflective

The	narrative	
• contains	no	clear

beginning	to	the
narrative

• presents	incidents
without	a	clear	sense
of	sequence

• presents	no
concluding	elements

Use of 
Language

The	narrative
• uses	varied	sentence

types	as	well
as	sensory	and
figurative	language
effectively	and
purposefully	to
enhance	the	story

• provides	details,
using	precise	words
and	phrases	that
enhance	the	story

• effectively	uses
verbals	(gerunds,
participles,
infinitives)	in
particular	sentences

• contains	few	or
no	punctuation,
grammar,
capitalization,	and
spelling	errors

The	narrative
• uses	a	variety	of

sentence	structures
and	sensory	and
figurative	language	to
capture	the	action	and
make	the	story	clear

• generally	uses
precise	words	and
phrases

• uses	verbals
(gerunds,	participles,
infinitives)	correctly
in	particular
sentences

• may	contain	minor
errors	in	punctuation,
grammar,
capitalization,	or
spelling	that	do
not	interfere	with
meaning

The	narrative
• uses	sensory	and/or

figurative	language
ineffectively	or	not
at all

• shows	little	or	no
variety	in	sentence
structure

• contains	words	and
phrases	that	are
repetitive	and/or
unclear

• struggles	to	(or	does
not)	use	verbals
correctly

• contains	several
errors	in	grammar,
punctuation,
capitalization,	and/or
spelling	that	interfere
with	meaning

The	narrative
• uses	little	language

that	appeals	to	the
senses

• contains	little	variety
or	control	in	sentence
length

• contains	diction
that	is	vague	and
imprecise

• includes	no	verbals
• contains	multiple

and	major	errors	in
the	conventions	of
writing	that	interfere
with	meaning
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